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Activity: Think Fast
Objective: This is a simple word association exercise
that should only take a few moments to complete. The
objective is to begin conditioning students to reflexively
access English without habitually passing through the
filter of their first language.

Word List
 s n o w
 m o m
 s a l t y
 c o w
 b i r d
 m o u n t a i n
 m a n
 s u n s e t
 b i c y c l e
 v i t a m i n s

Pre-teach: Model word associations on the board by
eliciting some examples from students. When a student
says a word, immediately write the first association that
comes to mind. In larger classes, have students Stand &
Deliver a barrage of words.
Listen and Write: Students should neither have to,
nor be allowed to think. Speed is of the essence here.
Teacher should call out a simple word and students
should write down the first word that comes to mind.
Do several such pairs then get students to share a
few with the rest of the class to demonstrate the wide
range of possible answers. Students should understand
that there are no right answers. This, in and of itself,
will be a revolutionary idea for many as some school
systems condition students to believe that for every
problem there is one, and only one, answer. Move on
to the regular lesson plan once the responses seem
spontaneous enough.
Example Prompt: Tree.
Student A: [Writing] Wood.
Student B: [Writing] Green.
Student C: [Writing] Leaf.
Student D: [Writing] Climb.
Student X: [Writing] And so on....
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Activity: Mind Map
Collective Mind Map: Elicit associations to
demonstrate how a single prompt word resonates,
connecting with innumerable other semantic items.
Write them on the board as soon as students can call
them out. In smaller classes insist on two or three
responses per student.

ping

shop

fashion

red

string

running
walking
boo

Shoes

sandals

black

ts

pai

n

beach
s
expens
no shoe
ive

Groupings: As in the example above, students
suggest groupings within list that seem to go together.
Then, working in pairs build a mind map with a partner
and suggest groupings.
Example Prompt: Shoes.
Student A: Shopping.
Student B: Black. [And so on....]
Student A: “Shopping” “Fashion” and “Expensive” go together because
shopping costs a lot of money.
Student B: I think “Boots” and “Pain” should be connected because my
boots kill my feet.”

Stand & Deliver
This efficient technique
is useful for motivating
passive students. All
students stand and
take turns calling out
a response in rapid
succession. Once they
have delivered they can
sit back down again.
As no one wants to be
the last one standing,
lazy, reticent or passive
students quickly figure
out that the easiest
answers come first and
behave accordingly. Due
to the movement and
the ruckus involved,
Stand & Deliver can
also re-energize an
enervated group. Once
a group becomes
acclimatized to Stand
& Deliver, the mere
suggestion of another
session will be enough
to elicit a barrage of
responses.
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Activity: Write On
Listen and Write: This activity follows in the same
vein as the initial one. Students write down a chain of
the first three words that come to mind in response to a
single, teacher-generated prompt. Follow up as above.
Example:

Word List
 s o u p
 y e l l o w
 p a r t y
 m u s i c
 f i r e
 m i r r o r
 s a d

“Telephone” yields “call,” “wire” and “friend.”
“Blue” yields “sky,” “sad” and “day.”

Speak Out: In smaller classes move to a more
conversational mode by getting students to explain
why or how the words in the previous exercise are
connected in their minds. Model a few to begin with. In
larger classes break into small groups first. Students in
larger classes can then practice reporting back to the
whole class.
For Example: ‘When I said “birthday” she said
“happy,” “cat” and “white” because her dad gave her a
white kitten for her birthday when she was 10 years old.
It made her happy.’

 t r e e
 b o o k
 d o g

Dig In: Pandora’s box should now be open. Whether
a student is self-reporting or you’re getting the scoop
from a third party, dig deeper. Find out why she got the
cat, it’s name, whether it’s still alive, what happened if
not, the cat’s behaviour, other birthday presents she got,
etc. ad infinitum.
Having bridged the gap between the merely linguistic
and the experiential you now have two readymade topics that have begun to resonate with other
students. Switch to other students and find out
about their birthdays or pets. When these topics are
exhausted, switch back to trace another student’s word
associations to glean a few more topics. There should
be no shortage of student-centered conversation to fill
up the remainder of the lesson.
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Slip Away: Instead of rapid-firing questions at the
students gradually move to the sidelines. Encourage

students with “Go on.” “Continue.” “Yeah?” “And then?”
If necessary try a more forceful approach: “Give me
more.” “Keep going....” “You’re not finished yet.” and
so on and then just wait them out. Used judiciously,
silence is a powerful motivational force in the language
classroom.

Word Lists
Feel free to compile
your own word lists on
the fly. I have provided
word lists here as
something to fall back
on in the heat of the
moment. Concrete
nouns and simple
verbs resonate with
more impact than do
abstractions.
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Activity: Round Robin

Word List
 w a s h
 b r e a d
 s t a r
 g o l d
 w a l k
 p i c t u r e
 s t o r e
 s e a
 o p e n
 j e w e l r y

Now is the time to really limber up. Forget about
correction, cohesiveness and connectivity. Speed is
still the focus. The instructor should harass students
that think too long, shouting “faster,” “don’t think,”
“hurry up,” “c’mon,” “quickly,” “you can do it” and so
on to interrupt the thinking and encourage students
to blurt something out spontaneously. Get the rest of
the students in on the ruckus to create a noisy, lively
atmosphere.
One Shot: Teacher circulates around the room at
a rapid-fire pace, performing a quick, single-word
one-on-one with each student until most responses
are spontaneous. Students listen and respond orally,
blurting out the first word that comes to mind.
Ping Pong: In larger classes or for additional practice
for particularly reticent groups, students can play “ping
pong,” flinging words back and forth as rapidly as
possible in pairs.
Chasing the Dragon: Teacher starts with a single
word and students pass their response on to the next
student in line. Each student gets a cue from the
previous student. Break into groups in larger classes.
Example:
Teacher: Grass
Student A: Green
Student B: Shirt
Student C: Fashion
Student X: And so on....

Variation: To make the responses faster and more
random, stand students in a circle and have them toss a
ball around as they blurt out their responses.
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Follow up: Choose a chain consisting of three or
four of the absurdest associations and task students to
quickly compose a story that embraces them all. This
demonstrates that they can segue just about anything.

Feedback: At some point stop, obtain a topic prompt
from a student, put it on the board and elicit possible
directions that could be taken from that starting point.
Students should come away with the sense that from
any given topic there are a gazillion possible choices
and any are okay.

Standing O
If too much time is
taken up thinking,
get rid of the chairs
and have everybody
stand and undertake
the exercise. The pace
will magically pick up.
We think and make
decisions quicker on our
feet; we also make more
mistakes. Do not put
individual speakers on
the spot by making only
them stand. Pressure is
fine; terror is not.
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Activity: Longer, Deeper

Word List

Listen and Write: In this activity we try to extend
the thoughts of students even more. As with previous
exercises, spontaneity is crucial to limit the influence
of L1, the students’ native languages. In response to a
single teacher-generated word, students should write
the first sentence that comes to mind.
Example:

 p i n k

“Dictionary” yields “I have a dictionary but I never use it.”

 s o n g

Chain Story: Try a half dozen before moving away
from the paper and getting students to think on their
feet, literally. In large classes especially get students to
Stand & Deliver a barrage of sentence-level responses
to a single prompt. The result should be a somewhat
nonsensical chain story.

 f a r m
 b a b y
 w i n d o w
 e g g
 t o o t h
 p o o r
 p o t a t o
 y o u n g
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Speak Out: Working in manageable groups, students
continue to practice orally composing single sentences
from one-word prompts. Circulate, engaging students
one by one, teasing additional comments out of their
responses. As oral communication is the ultimate goal
don’t gloss over this part of the exercise. As always,
speed and spontaneity should supersede perfection to
break the habit of constantly referring back to L1.

Activity: Triple Jeopardy
Listen and Write: Next move on to an even more
demanding version of the previous topic in which
students listen and write the first three sentences that
come to mind following a one-word prompt. Follow up
as before, moving from written to oral production.
Round Robin: Teacher circulates, performing a quick
one-on-one with each student at a rapid fire pace.
Student listens and responds verbally, saying the first
three sentences that come to mind.
Ping Pong: Play “ping pong” again, this time flinging
full sentences back and forth as rapidly as possible in
pairs.
Chasing the Dragon: Listen and pass it on. Teacher
starts by saying a word and each student responds in
turn with a sentence, taking a topical cue on the fly
from the previous student’s response.

Encore
Whenever starting
a new session of
response conditioning
spend a few minutes
reprising activities from
the previous session to
warm students up.

Journal Assignment: This kind of depth could be
the beginning of a homework or in-class assignment.
Task students to open a dictionary to a random page
and choose a simple word, reflect on associated
personal experiences then write three or more
connected sentences about it. Repeat 5 times.
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Activity: Time Bomb

Word List
 h a i r
 b r o w n
 s t o n e
 m o r n i n g
 h o s p i t a l
 m i l k
 f u n n y
 m o t h e r
 s w e e t
 d i r t y

Extension: Building on the previous exercises,
students should be given a one-word prompt and
ten seconds to come up with an associated personal
experience. Once they have settled on a topic they have
60 seconds to talk about it. Free association should
be encouraged. Once under way, other students can
provide the topics. When students seem to get stuck or
lost in a vocabulary search try to impel them forward by
saying things like “anything’s okay” or “move on”.
Students should take turns, with the last speaker
choosing the next topic. As a variation or in larger
classes break the students into manageable groups,
each one equipped with a stopwatch. Accuracy is not
important.
As few will be able to actually finish telling their
anecdotes they will come to view personal experience
as just so much grist for the mill, rather than something
to be secretive or guarded about.
Three Times Longer: Same as above but students
are timed for 3 minutes of conversation. During each
turn break in with questions and especially encourage
other students to ask questions about the topic at hand.
The subtext will read: “Not only can you do it but what
you say is interesting and worthwhile.”
Journal Assignment: From a simple one-word
prompt describe a related personal experience.
Activity: Question Everything
That is the Question: Starting from a one word
prompt, students brainstorm associated questions
stretching the links as far as they can. Initially, build an
example on the board as below through elicitation then
move into group mode.
Whenever eliciting from students insist on spirited
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participation. If responses become enervated —
following lunch, for instance — switch immediately
to a Stand & Deliver [Page 3] session. The very act of
standing can help clear the cobwebs out of the brain.
Keep expectations clear and consistent and students
will fulfil them.
Example:
Prompt: Water
Student A: How much water do you drink every day?
Student B: What does water taste like?
Student C: Can you swim?
Student D: Is the water clean in your country?
Student X: And so on....

All the Way: Using the same prompt students
now take turns fleshing out an associated personal
experience. Other group members use questions to
extend each anecdote until it is totally exhausted. There
is no time limit to this activity. While longer is better
ensure that each student in the group gets a chance
before repeating the exercise.

Extend It
Each of these activities
can be easily, naturally
extended into a full
blown conversation.
Make it a habit and
students will expect
it, anticipate it
even by moving into
conversational mode
well before being
directed to do so.

Journal Assignment: Derive 25 unique questions
from a single one-word prompt.
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Activity: Factoid Up

Word List

Add on: Working in small groups students brainstorm
ten one-word topics, writing them boldly on strips of
paper. Keeping those topics visible on the table, they
should then take turns answering questions derived
from those topics. For each answer they must follow up
with some additional factoid.
Example:

 k i d s

Topic: Pen

 a r t

Student A: Where did you get that pen?

 b o a t

Student B: Disneyland. I visited California last year.

 h i s t o r y
 d a n c e
 f i s h
 s a n d
 r i c e
 r o b o t s
 h i s t o r y

Repeat: Once everyone has had a turn, repeat with
the same prompts, different topics while appending two
related factoids to the answer. After that make a third,
then a fourth round, adding one additional factoid per
round.
Shyer students frequently lack the impulse to add to
a conversation, even in their native language. In many
cases they simply feel they have nothing worthwhile to
add. Here they skip the evaluation of worth and learn
to add to something, anything, due to some arbitrarily
imposed learning goal. With a little coaxing they’ll make
it habitual in the process.
Journal Assignment: From a single one-word
prompt derive an associated experience and 15 related
factoids.
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Activity: Mind Map
Collective Mind Map: Elicit associations to
demonstrate how a single word can suggest a nearly
endless supply of topics. By connecting association
chains, coherent stories can be derived. Nearly
everyone on the planet, even those from desert-dwelling
societies, has at least a few dozen anecdotes that
balance on the fulcrum of “rain”.

desert

storm

winter

umbrella

suns

dog

hine

water

grey

wet

rain

cloud

dry

weather

snow
snowboarding

book

Groupings: Do the associations in the above
illustration remind you of any personal experiences. In
small groups share some of those experiences.
Examples:
When it rains I usually stay home but if the sun is shining I try to go out. I
usually try to find someone to go for a walk with.
We don’t get much rain in Saudi Arabia but we get terrible sand storms. I
cant imagine snow but I guess it’s like a sandstorm.

Prompt Words
Instructors should
not look upon
these activities
as a opportunities
to introduce new
vocabulary. Plenty
of research has
demonstrated that the
learning capacity of
most people for new,
usable and permanent
lexical items maxes
out at around 10 per
day. Students are
already overburdened
with the demands of
vocabulary acquisition
and are more in need
of opportunities to
access, consolidate and
utilize existing lexicon
in meaningful contexts.
That act cements not
only vocabulary but
critical grammatical,
pronunciation and
metalinguistic features
into neural pathways.
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Activity: 21 Questions

Prompt Words
At this point students
should be completely
habituated to coming
up with prompt words
on their own through
random means. Prompts
can be brainstormed,
dictionary-derived,
generated by mobile
apps or other means.
It is important
that students are
generating prompts
for themselves. We
teachers are often
guilty of spoon-feeding
students, robbing them
of simple yet critical
acts of decisionmaking. They should
however learn to keep
prompt words simple
and concrete, using
words that they already
know as a catalyst
to access and utilize
personal experience.

16

Brainstorm: In small groups, brainstorm five oneword prompts each, write them down on slips of scrap
paper and put them in a box, hat or upside down in a
pile. Participants take turns randomly choosing a prompt
word from the stash and coming up with an associated
experience. They may then reveal the prompt but should
keep the experience to themselves, revealing it bit by bit
in response to specific questions. Whenever answering
they should always answer and offer some additional
factoid. Track that and the types of questions asked in
the grid to the right.
Example Prompt: Soup
Student A: Okay, my word is “soup” [shows word] and I have a funny soup
story in mind.
Student B: Soup? Where did it take place?
Student A: In Japan. About 5 years ago when I was in university.
Student C: Were you alone?
Student A: No, I was on a date. It was a first date.
Student C: I guess something embarrassing happened. Am I right?
Student A: Yes, you are. We went for a walk along the river and decided to
stop for some Ramen. It’s a kind of noodle soup. As I came back from the
washroom I sat down, spilling the entire bowl of soup onto my... how do
you say? [Gestures “lap”]. Anyway, onto my legs.
Student B: Ha! Ha! Ha!
Student A: It wasn’t funny. It was hot!
Student C: What did you do?
Student A: I pulled my pants down right there in the restaurant. I had to. It
was burning my legs.
Student B: Ouch! How about your date?
Student A: She was just laughing and laughing. Once it cooled down I went
back to the washroom and cleaned myself up. She was still laughing when
I came back.
Student C: I mean, did you see her again?

Student A: Oh yeah. We went out for a couple years. We broke up after
graduation though.
Student B: Okay, my turn, but first I have a funny soup story too....

Journal Assignment: Write up one of the stories
from memory using reported speech. For example:
Ryuta’s word was “soup” and Imsook asked him where the story
happened. He said it happened in Japan when he was a university student.
I asked him who he was with and he said he was with his new girlfriend.
Then he told us about how he spilled Ramen noodle soup all over his lap
and had to pull his pants down in the restaurant. It was a funny story.

Participant Names

Targets
Example gambit tally

Factoid Up
Who?

What?

2

5 2

3

4

5

Monitoring
In larger classes
the instructor can
circulate, monitoring
participation and
success while students
use the adjacent grid
to tabulate use of
individual targets by
their peers. In smaller
classes, the instructor
can monitor from the
sidelines while tracking
gambit use and overall
contribution on the
form. Whether assessed
by peers or the
instructor, the results
can then be collected,
tabulated and serve
as a basis for marks
for participation in the
term overall.

When?
Where?
Why?
How?
Is?
Have?
Do?
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Activity: Pete and Repeat

Gambits
The next series of
activities will all follow
a similar format as
students work to
acquire a number of
conversational tactics.
Working in groups
of three or more
students take turns
extrapolating from
a one-word prompt.
The goal, however, will
be to practice the
conversational tactics
du jour through the use
of gambits.

Goal: Repetition is a feature of almost any
conversation, affirming to the speaker that the audience
is indeed listening. The repetition of keywords in the
discourse helps to set milestones in the trajectory
of thought while both steering and impelling the
conversation forward. With rising intonation, repetition
serves to express mild surprise while verifying the topic
of the moment.
Starting from student-generated prompts, as always,
participants should take turns expanding on a topic of
their own choosing. Those on the receiving end should
listen for keywords in the discourse and repeat them at
regular intervals to encourage the speaker to continue.
Where appropriate, formulate utterances as questions
with rising intonation to indicate surprise.
Take turns also monitoring target usage in the grid
below.
Example Prompt: Chair
Student A: “Chair” ....hmm... Well, I have a chair at home that I like to sit in.
Student B: A chair.
Student A: Yeah, a big, soft comfy chair. The problem is my cat likes it too.
Student C: Your cat?
Student A: That’s right. Every time I get up she steals it.
Student C: Steals it? [And so on....]

Participant Names

Targets
Example gambit tally

Factoid Up
Repetition
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Repetition?

2

5 2

3

4

5

Activity: Yes/No, Maybe
Goal: This is a stretching exercise. Most students have
studied Yes/No Questions to death but in this activity
they will learn to answer such questions WITHOUT using
“Yes” or “No”. Maybe.
Example Prompt: Book
Student A: I haven’t read a book for a long time. I do most of my reading
online these days.

Marking

Student B: Online? Don’t you have a book reader?

Xyz

Student A: They’re too expensive. And I just don’t have time for books
anymore.
Student C: So what do you read, just news?
Student A: News and other stuff. Do you know StumbleUpon?
Student D: I like to Stumble. That and YouTube. Do you use YouTube?
Student A: YouTube’s good but it isn’t really reading. I like reading the
comments though.
Student C: Do you spend a lot of time online?
Student A: Too much! Two or three hours a day.
Student B: That’s why you have no time for books.
Student A: I know.
Student X: And so on....

Participant Names

Targets
Example gambit tally

2

5 2

3

4

5

Factoid Up
Repetition
Yes?
No?
Without Yes/No

19

Activity: Definitions

Sidebar
Xyz

Goal: This activity is structured like a guessing game.
In small groups brainstorm five simple nouns each and
mix them up. Next students will take turns selecting a
prompt and defining it. In response other participants
will try to guess the prompt. Tally successful
communication in the grid below.
Student A: [Truck] Okay, this is like a car but it’s bigger and you use it to
move stuff in.
Student B: Got it.... It’s a truck.
Student A: Bingo!
Student B: [Flu] Mine is like a cold but more serious. You have a headache,
fever, sore throat and cough.
Student C: That’s easy. It’s the flu. [Internet] Okay, this is a hard one. Maybe
you use it every day. It’s digital and you use it for communication.
Student B: It’s a computer?
Student C: Sort of.... You use a computer to use it.
Student B: The web?
Student C: Yeah, the Internet.
Student X: And so on....

Participant Names

Targets
Example gambit tally

Factoid Up
Repetition
Definition
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2

5 2

3

4

5

Activity: Guided Word Associations
Goal: In this activity we focus topical choice by
limiting brainstorming to a broad, instructor-chosen
topical category. This is especially useful for integrating
a conversational component with goals proscribed
by curricula, coursebook content or other outside
influences. Directed word associations can also be
useful for generating more topical variety, forcing
students to stretch and catering to minority interests
within the class. While some students may have
majored in business or economics, the broader student
population might greet such topical content with a mix
of indifference, boredom and revulsion. Yet spin off
prompts such as “Money,” “Banking,” “Jobs,” and so on
easily resonate with broader experience.
Time responses to encourage extensive output and
record participation in the grid below.
Supra-prompt: Ecology >>> Nature >>> Pollution >>> Earth >>> Etc.
Example Prompt: Pollution
Student A: Well, I don’t have much experience with pollution but there’s a
dirty river near my house.
Student B: What causes it?
Student A: I don’t know but it’s cleaner than it used to be. When I was a kid
there used to be soap bubbles on it. In school we helped cleaning the river
every year. Now there are fish and birds and bugs and so on....

Guided word
associations can
be used to direct
just about any of
the activities in this
book depending on
the specific learning
goals of the course. A
classic less-is-more
scenario, directing
the exploration of
more specialized topic
areas can extend the
conversational reach
of the class to realms
they might be less likely
to explore on their own.

Participant Names

Targets
Example gambit tally

Supra-Prompt

2

5 2

3

4

5

Repetition
30 Seconds
1 Minute
2 Minutes
5 Minutes
Full Session
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Activity: Share and Share Alike

Sidebar
Xyz

Goal: Starting from a one-word prompt begin
by sharing an associated experience. As the topic
develops gradually draw the other participants into
the conversation so that everyone is taking an active,
contributing role by the time the topic is exhausted.
There is no time limit but each participant needs a
chance, starting from scratch, to draw other group
members into the topic using the conversational
gambits below. Take turns also tracking the use of the
targets and any additional gambits in the grid below.

Participant Names

Targets
Example gambit tally

Factoid Up
Repetition
What do you think?
/waddaya ði:nk/

How about you?
/hauwǝbowchu:/

Have you ever...?
/hæʌju: evɜr/

Did you know that?
/ʤu: no: ðæʔ/

Has something like that
ever happened to you?
That reminds me of...
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2

5 3

4

5

Activity: Confabulatus Interruptus
Goal: The objective this time around is to break into
the stream of discourse from the sidelines. That’s
right, interrupt, in spite of what your mother told you.
In groups of three to five, two participants will begin
developing a conversation. The others should move out
of earshot until the discourse is established, then return,
listening in while looking for opportunities to enter the
conversation smoothly. A smooth segue in or out is
important for developing and maintaining positive social
relationships. Once everyone is participating, wrap up,
switch and repeat with a new prompt.
Example Prompt: Cooking
Student A: Blah, Blah. Blah.
Student B: Blah, Blah. Blah. Blah, Blah.
Student C: Are you guys talking about “food” again?
Student B: Yeah, she was just saying how much she hates cooking.
Student C: How can you hate cooking? It’s fun.
Student A: There’s nothing “fun” about it. I always burn it.
Student D: Burn it? I have a recipe you can’t mess up....

Participant Names

Targets
Example gambit tally

Factoid Up
Repetition
Interruption:

2

5 2

3

4

5

Ruff n’ Tumble
When conversing,
language students
often wait patiently
for each other to
finish their turns
both in and out of the
classroom setting. Real
conversation is nothing
like that however. In
the real world there’s
a push-pull element to
all discourse. Though
often veiled in polity,
listeners interrupt,
interject, interrogate
and all parties compete
for the floor; talking
out of turn, talking at
once and talking over
one another. Mastering
such tactics is as
vital to making it in
an English-speaking
milieu as is the need
to construct coherent
sentences.

Smooth
Abrupt
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Activity: Change the Subject

Speech-Making
Tasking students to
prepare speeches is
popular among teachers
as it is apparently
productive and fills
up a lot of prep and
class time. How often
do we make speeches
in real life? Rarely, if
ever. In the corporate
world, sometimes.
Once in a while at a
wedding, a funeral or in
reference to some other
milestone. It’s use in
the language learning
classroom far outstrips
any real world utility
and, for the majority
of students, it’s more
a source of terror
than a valid learning
experience. For that
reason, most students
will commit prepared
text to memory and
read it, rather than
speak it, out of the
mind’s eye.
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Goal: Working in threes, brainstorm five topic prompts
each, write them down on slips of scrap paper and mix
them together. Each partner should then select a prompt
and quickly decide on an associated topic of interest,
keeping it secret for the moment. Students will be
speaking in pairs with the third person monitoring goals
in the grid below. As the first speaker begins developing
the conversation the other, while taking part, should
look for opportunities to segue into her own topic.
Student A: [TV] I watched a movie on TV last night.
Student B: [Recycling] Oh yeah? Which one?
Student A: I can’t remember the title but it was a love story. It was very
funny. What kind of movies do you like?
Student B: I prefer action movies but I don’t really like watching movies on
TV. They cut too much and there’s too much advertising.
Student A: I know what you mean. In the theatre is better.
Student B: Yeah. Actually I tried to get rid of my TV recently. It’s hard.
Student A: What do you mean?
Student B: Well you can’t just throw it in the garbage. They won’t take it.
You have to take it to a recycle depot and I don’t have a car.
Student A: Is it still working? Put it on Craigslist.
Student B: Yeah that’s what I ended up doing. [And so on....]
Participant Names

Targets
Example gambit tally

Factoid Up
Repetition
Interruption
Segue: Success
Segue: Failure

2

5 2

3

4

5

Activity: Definitions Revisited
Goal: The need for vocabulary is limitless;
language learners will never have enough. Effective
communicators develop strategies designed to
circumvent their vocabulary shortcomings. Defining is,
well, the defining tactic for scooting past an unknown
or forgotten word. Culturally specific concepts, those
lacking translatable cognates in the target language,
are a particular challenge, one often with high student
interest. National foods lend themselves well to this
kind of activity but every culture has unique ways of
looking at the world that have become embodied in the
language. Try this in small groups then fall back on food
if it seems too daunting.

Sidebar
Xyz

Student A: Sometimes you get homesick? Do you ever get “fernweh”? In
German it’s the opposite. You want to be far away.
Student B: So not “homesick” but “sick of home”? Ha! Ha! Ha! It’s good.
How about “giri”? In Japan, if you help someone or give them something
then you have “giri” in that relationship. It’s like a higher position until the
“giri” is returned.
Student C: I get it. We have something like that in Indonesia, a kind of debt
but not with money. Here’s a good one: “Jayus.” It’s useful. It’s like when
someone tells a joke but it’s so stupid that you have to laugh.
Student D: [Whispering] Like the teacher’s jokes.
Everyone: Yeah! Ha! Ha! Ha!
Participant Names

Targets
Example gambit tally

2

5 2

3

4

5

Factoid Up
Repetition
Interruption
Segue
Definition
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